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A2 RS UNIT 3 (OPTION B)

All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1 108 18.7 4.4 30 62.4 78.8
2 28 18.1 7.2 30 60.2 20.4
3 42 18.3 5.5 30 60.9 30.7
4 101 19.1 4.3 30 63.6 73.7
5 46 19.1 4.2 30 63.7 33.6
6 85 18.2 4.7 30 60.5 62
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question

Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.

Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.

Sticky Note
This is the maximum mark for a particular question

Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.

Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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Band 


Assessment Objective AO2- Section B questions   30 marks 


Analyse and evaluate aspects of, and approaches to, religion and belief, 


including their significance, influence and study. 


5 


 
 


(25-30 
marks) 


 


 


 Confident critical analysis and perceptive evaluation of the issue. 


 A response that successfully identifies and thoroughly addresses the issues raised by the question set. 


 The response shows an excellent standard of coherence, clarity and organisation. 


 Thorough, sustained and clear views are given, supported by extensive, detailed reasoning and/or evidence. 


 The views of scholars/schools of thought are used extensively, appropriately and in context. 


 Confident and perceptive analysis of the nature of connections between the various elements of the 
approaches studied (within and/or across themes where applicable). 


 Thorough and accurate  use of specialist language and vocabulary in context. 


 Excellent spelling, punctuation and grammar. 
 


4 
 


 


 
(19-24 
marks) 


 


 


 Purposeful analysis and effective evaluation of the issue. 


 The main issues raised by the question are identified successfully and addressed. 


 The views given are clearly supported by detailed reasoning and/or evidence. 


 The response shows a very good standard of coherence, clarity and organisation. 


 Views of scholars/schools of thought are used appropriately and in context. 


 Purposeful analysis of the nature of connections between the various elements of the approaches studied 
(within and/or across themes where applicable). 


 Accurate use of specialist language and vocabulary in context. 


 Very good spelling, punctuation and grammar. 
 


 


3 
 


 


 
(13-18 


marks) 


 


 


 Satisfactory analysis and relevant evaluation of the issue. 


 Most of the issues raised by the question are identified successfully and have generally been addressed. 


 The response shows a satisfactory standard of coherence, clarity and organisation. 


 Most of the views given are satisfactorily supported by reasoning and/or evidence. 


 Views of scholars/schools of thought are generally used appropriately and in context. 


 Sensible analysis of the nature of connections between the various elements of the approaches studied 


(within and/or across themes where applicable). 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


 


2 
 


 


 
(7-12 


marks) 


 


 


 Some valid analysis and inconsistent evaluation of the issue. 


 A limited number of issues raised by the question set are  identified and partially addressed. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 A basic attempt to justify the views given, but they are only partially supported with reason and/or evidence. 


 Basic use of the views of scholars/schools of thought, appropriately and in context. 


 Makes some analysis of the nature of connections between the various elements of the approaches studied 
(within and/or across themes where applicable). 


 Some mainly accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 
 


1 
 


 


 
(1-6 


marks) 


 


 


 A basic analysis and limited evaluation of the issue. 


 An attempt has been made to identify and address the issues raised by the question set.  


 Very limited accuracy within the response, with little coherence, clarity and organisation. 


 Little attempt to justify a view with reasoning or evidence. 


 Little or no use of the views of scholars/schools of thought. 


 Limited analysis of the nature of connections between the various elements of the approaches studied 


(within and/or across themes where applicable). 


 Some use of basic specialist language and vocabulary. 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication.  
 


0  No relevant analysis or evaluation. 
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4. ‘In Islam, there is inequality between men and women.’ 
 
 Evaluate this view.  [AO2 30] 
 


Candidates could include some of the following, but other relevant points should 
be credited.  


 


 It could be argued that as women are responsible for the upbringing and nurture 
of children then this gives them the most important of duties within any 
community. According to this line of reasoning and contrary to popular 
misconception it could be argued that women are more important than men in 
Islam! 


 In support of this view women are considered backbone and heart of family life 
and are vital to community wellbeing: as such role of housewife is held in high 
esteem within Islamic communities and does not, and never has had, the 
negative connotations associated with the role that it has done in Western 
communities. 


 Although, many women do not attend the mosque but say prayers at home, they 
have the role of educating children about the faith and providing a good example 
and some would suggest that this carries more responsibility overall than the duty 
of a man to attend prayers at the masjid. 


 The traditional role, then, of women involves: to be a mother; to bring up children; 
to manage the household; and to educate the children in the ways of Islam. This 
is seen as a very positive role. The Qur’an supports this. Muhammad was asked 
who was most deserving of fine treatment. He replied ‘Your mother’. When asked 
‘Who next?’ he replied ‘Your mother’. When asked a third time he replied ‘Your 
mother’. Only after the fourth question did he reply ‘Your father’. According to the 
teachings of Muhammad, ‘paradise lies at the feet of your mother’. 


 However, the confusion arises when certain Islamic teachings quotes from the 
Qur'an raise questions that have negative implication for the status of women. 
This could be used to argue that in practice and in society women are less 
important. For example, they have a separate identity but there are issues of 
equality in law; there are inconsistencies in education; inheritance laws, marriage 
and divorce laws may also seem to be a disadvantage. There may be reference 
to the submission of women, being lower than men and also the right of the man 
to beat the woman.  


 However, this should be considered against the fact that at the time of the 
Muhammad, Islam gave women a revolution in status: women are equal in the 
eyes of Allah and are frequently referred to within sources as on the same footing 
as men.  


 Overall, the Muslim woman is accorded full spiritual and intellectual equality with 
man, and is encouraged to practise her religion and develop her intellectual 
faculties throughout her life. This is no different to the expectations of the male. It 
could therefore be suggested that in light of practicalities and inconsistencies 
there is a difference between men and women being equal in Islam and men and 
women being equal in Islamic society. 


 
Overall, candidates should engage with the debate and come to a 
substantiated evaluation regarding the issue raised. 


 












Sticky Note

A first tenuous point of critical analysis is introduced, namely, that any country that does not follow shari'a law cannot be represented accurately. This point could be discussed further as it is contended.







Sticky Note

This paragraph directly addresses the question and focuses on the sensationalism of extremism. The only argument given in response in order to balance the representation is the growing force of Islam within Britain but this is not clearly explained.



Sticky Note

This is a very good point but the justification for as to why this affects representation is not presented. Why is assimilated Islam not representative of the faith? Is the burka a way of Islam. Ealuative style but a basic argument.







Sticky Note

Some would argue that this advocates Islamic ghettos but I think the candidate is expressing a view of the cohesion of communities (the umma) that serves the purpose of maintaining traditions.



Sticky Note

A conclusion that is simplistic but follows on from the reasoning above it. Consistent.



Sticky Note

Overall this answer has strengths and weaknesses. On the one hand it directly addresses the question in an evaluative way but on the other hand the critical analysis is lacking. A satisfactory answer overall.












3 

























 

Sticky Note

A precise and concise summary that launches straight into the heart of the answer that opens up the different meanings and applications of jihad. An excellent introduction.







 

Sticky Note

An excellent explanation, with examples, of the often misunderstood and most important emphasis for jihad.



 

Sticky Note

An exploration of 'lesser' jihad of the sword that sets it firmly in the context of pre-Islamic Arabia and the beginnings of Islam. The fact that it is not requiredis supported by reference to Muhammad.







 

Sticky Note

This is a wonderful explanation of the reality of the principles behind lesser jihad of the sword. The conditions are specific and the rules for carrying it out are very specific.



 

Sticky Note

Overall, an excellent answer in the time available. Firm Band 5 28 marks. Why not 30? Well, the last bit of the answer could have developed Sufism more to illustrate differences in understanding.
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A Level Generic Band Descriptors  
 


Band 
 
 


(marks) 


Assessment Objective AO1 – Section A questions      30 marks 
Demonstrate knowledge and understanding of religion and belief, including: 


 


- religious, philosophical and/or ethical thought and teaching  
- influence of beliefs, teachings and practices on individuals, communities and societies  
- cause and significance of similarities and differences in belief, teaching and practice  


- approaches to the study of religion and belief. 


 


5 
 
 


 
 
(25-30 
marks) 


 


 


 Thorough, accurate and relevant knowledge and understanding of religion and belief.  


 An extensive and relevant response which answers the specific demands of the question set.  


 The response shows an excellent standard of coherence, clarity and organisation. 


 The response demonstrates extensive depth and/or breadth. Excellent use of evidence and examples. 


 Thorough and accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Insightful connections are made between the various approaches studied (within and/or across themes where 
applicable). 


 An extensive range of views of scholars/schools of thought used accurately and effectively. 


 Thorough and accurate use of specialist language and vocabulary in context. 


 Excellent spelling, punctuation and grammar. 


 


4 
 
 
 


(19-24 
marks) 


 


 Accurate and relevant knowledge and understanding of religion and belief.  


 A detailed, relevant response which answers the specific demands of the question set. 


 The response shows a very good standard of coherence, clarity and organisation. 


 The response demonstrates depth and/or breadth. Good use of evidence and examples. 


 Accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Purposeful connections are made between the various approaches studied (within and/or across themes where 
applicable). 


 A range of scholarly views/schools of thought used largely accurately and effectively. 


 Accurate use of specialist language and vocabulary in context.  


 Very good spelling, punctuation and grammar. 


 


3 
 
 
 


(13-18 
marks) 


 


 Mainly accurate and relevant knowledge and understanding of religion and belief.  


 A satisfactory response, which generally answers the main demands of the question set. 


 The response shows a satisfactory standard of coherence, clarity and organisation. 


 The response demonstrates depth and/or breadth in some areas. Satisfactory use of evidence and examples. 


 Mainly accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Sensible connections made between the various approaches studied (within and/or across themes where 
applicable). 


 A basic range of scholarly views/schools of thought used. 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


 
2 
 
 
 
 


(7-12 
marks) 


 


 


 Limited knowledge and understanding of religion and belief. Basic level of accuracy and relevance.  


 A basic response, addressing some of the demands of the question set. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 The response demonstrates limited depth and/or breadth, including limited use of evidence and examples. 


 Some accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Makes some basic connections between the various approaches studied (within and/or across themes where 
applicable) 


 A limited range of scholarly views/schools of thought used. 


 Some accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 


 
 


1 
 


 
 


(1-6 
marks) 


 


 


 Very limited knowledge and understanding of religion and belief. Low level of accuracy and relevance.  


 A very limited response, with little attempt to address the question.  


 Very limited accuracy within the response, with little coherence, clarity and organisation. 


 The response demonstrates very limited depth and/or breadth. Very limited use of evidence and examples. 


 Little  or no reference made to sacred texts and sources of wisdom, where appropriate. 


 Very few or no connections made between the various approaches studied (within and/or across themes where 
applicable) 


 Little or no use of scholarly views/schools of thought. 


 Some grasp of basic specialist language and vocabulary. 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 
 


N.B. A maximum of 3 marks should be awarded for a response that only demonstrates 


 'knowledge in isolation'. 


0  No relevant information. 
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GCE A LEVEL (NEW) 
RELIGIOUS STUDIES 


 
SUMMER 2018 MARK SCHEME 


 
Unit 3 Option B - A Study of Islam 


 
MARK SCHEME 


 
To be read in conjunction with the generic level descriptors provided. 


 
Section A  


 
1. Explain Muslim understandings of jihad (struggle). [AO1 30] 
 


Candidates could include some of the following, but other relevant responses 
will be credited. 


 


 Candidates will probably distinguish between greater and lesser jihad, that is the 
‘inner struggle’ and the jihad that is commonly associated with the term – though 
‘lesser’ and a last resort, jihad of the sword. In distinguishing between the two, an 
‘artificial’ emphasis can be placed upon ‘lesser jihad’ that is never intended i.e. it 
does not constitute equality with greater in terms of content nor nature. There is 
much more written about greater jihad in Islamic literature. 


 Greater jihad covers the commands to all Muslims to live in God's path: to lead good, 
moral lives, to oppose evil, to resist temptation and to reject Satan in their personal 
lives. This is the most important jihad. 


 Jihad of the heart, tongue and hand are all to do with the struggle to apply God’s will 
in daily life through wise and compassionate acts. Jihad of the sword is only a last 
resort. Examples may be given for each of 


 jihad of the self (jihad bil-nafs) sometimes referred to as jihad of the heart 


 jihad of the tongue (jihad bil-lisan) a Muslim being careful with their speech so that 
others can see that they are Muslim and also the benefits involved 


 jihad by the hand (jihad bil-yad) promoting Islam through written means 
Answers may explain how Muslims practice jihad in their everyday lives and here the 
answers could vary with some writing about how mostly it is jihad bil-nafs, which is 
practised when Muslims fight their own inner selves to keep on the path of 
righteousness.There are very diverse applications of this on both an individual and 
community basis; in terms of interpretation and understanding it can be seen as 
being from the struggle of an individual with a personal matter to the pursuit of social 
justice for a community. 


 jihad by the sword (jihad bis-saif) refers to the defence of Islam. Conditions: it is 
obligatory when not only the beliefs of Muslims are threatened but their lives, homes 
and property are at stake; whenever a Muslim state is attacked it becomes the 
religious duty of every Muslim of that state to fight against the invaders. Muhammad 
also laid down a set of rules about conduct during armed warfare. Muslims shall not 
be the first to initiate fighting; women, children, old people are not to be harmed; fruit 
bearing trees are not to be cut down; places of worship of any faith are not to be 
destroyed; captives should be treated kindly; corpses of the enemy should not be 
mutilated; treaties should be respected and ambassadors / prisoners should not be 
mistreated or killed  


 The misunderstanding and misapplication of jihad may also be discussed in relation 
to modern day acts of terrorism. 


 Ijtihad may be mentioned as a related ‘intellectual struggle’ and developed. 
 


This is not a checklist, please remember to credit any valid alternatives. 
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Unit 3 Option B – A Study of Islam 


Section A questions test your knowledge and understanding of religion and belief.


Section B questions test your skills of analysis and evaluation, with regards to aspects of and 
approaches to religion and belief.


Section B


Answer two questions from this section.


[30]4.  ‘In Islam, there is inequality between men and women.’
Evaluate this view.


END OF PAPER


© WJEC CBAC Ltd.












Sticky Note

A good introduction suggesting reasons for inequalities.



Sticky Note

Ther eare women in Afghanistan but the examiner understand what the writer intends! :)







Sticky Note

The evidence for the argument is presented clearly.



Sticky Note

A counter argument is given demonstrating good evaluative style. The critical analysis in the argument is not perfect but the examiner can see that there is some reflection on the evidence even though the evidence itself is not always precisely and clearly explained or developed fully.



Sticky Note

A positive contrinbution defending Islam as supporting the rights of women.







Sticky Note

It is a shame that the polygamy argument is not challenged for inaccuracy or as being misrepresentative of Islam.



Sticky Note

The focus on roles is good although oversimplified at times.



Sticky Note

Several more points about the roles thrown in to support the idea of sharing the burden of family life.







Sticky Note

It would have been nice if the conclusion would have developed the last statement about the Qur'an.



Sticky Note

Overall, this is an effective and engaging response demonstrating a decent evaluative style and an attempt to draw from evidence throughout. It is not an excellent answer but it does have good elements throughout.












3 





























3 








3 








Sticky Note

The first paragraph oversimplifies the issue of Islamophobia.



Sticky Note

The second very long paragraph is a story of two halves. The first half actually makes a very sensible point of critical analysis that one example of extremism applies to all and then follows this up with an evaluative comparison from the KKK in Christianity. Unfortunately the second half then continues by attacking Shi’a Muslims for allegedly taking the Qur’an too literally. ‘Pot calling the kettle…’ springs to mind as the opening statement suggested that to associate one point with a whole group is misrepresentation!!







Sticky Note

The next page states what the writer thinks is the case. Their argument is ok but lacks real critical analysis and evaluative flair expected at A Level. The argument fails to firmly relate the idea of ‘religion of peace’ to the statement; there are many good examples that could be used. In addition, the idea of a general survey of what a Muslim should do appears irrelevant to the issue other than the tenuous link to war.



Sticky Note

The final conclusion is very narrow, as expected from what is written above.



Sticky Note

This answer lacks both depth and breadth. The complex issues of misrepresentation of Islam are not really explored and there is a real lack of evidence (e.g. media, education) that could have been drawn upon. A limited evaluaton.
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Unit 3 Option B – A Study of Islam 


Section A questions test your knowledge and understanding of religion and belief.


Section B questions test your skills of analysis and evaluation, with regards to aspects of and 
approaches to religion and belief.


Section B


Answer two questions from this section.


[30]6. ‘Islam is not represented accurately in Britain today.’ Evaluate
this view.


END OF PAPER
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Band 


Assessment Objective AO2- Section B questions   30 marks 


Analyse and evaluate aspects of, and approaches to, religion and belief, 


including their significance, influence and study. 


5 


 
 


(25-30 
marks) 


 


 


 Confident critical analysis and perceptive evaluation of the issue. 


 A response that successfully identifies and thoroughly addresses the issues raised by the question set. 


 The response shows an excellent standard of coherence, clarity and organisation. 


 Thorough, sustained and clear views are given, supported by extensive, detailed reasoning and/or evidence. 


 The views of scholars/schools of thought are used extensively, appropriately and in context. 


 Confident and perceptive analysis of the nature of connections between the various elements of the 
approaches studied (within and/or across themes where applicable). 


 Thorough and accurate  use of specialist language and vocabulary in context. 


 Excellent spelling, punctuation and grammar. 
 


4 
 


 


 
(19-24 
marks) 


 


 


 Purposeful analysis and effective evaluation of the issue. 


 The main issues raised by the question are identified successfully and addressed. 


 The views given are clearly supported by detailed reasoning and/or evidence. 


 The response shows a very good standard of coherence, clarity and organisation. 


 Views of scholars/schools of thought are used appropriately and in context. 


 Purposeful analysis of the nature of connections between the various elements of the approaches studied 
(within and/or across themes where applicable). 


 Accurate use of specialist language and vocabulary in context. 


 Very good spelling, punctuation and grammar. 
 


 


3 
 


 


 
(13-18 


marks) 


 


 


 Satisfactory analysis and relevant evaluation of the issue. 


 Most of the issues raised by the question are identified successfully and have generally been addressed. 


 The response shows a satisfactory standard of coherence, clarity and organisation. 


 Most of the views given are satisfactorily supported by reasoning and/or evidence. 


 Views of scholars/schools of thought are generally used appropriately and in context. 


 Sensible analysis of the nature of connections between the various elements of the approaches studied 


(within and/or across themes where applicable). 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


 


2 
 


 


 
(7-12 


marks) 


 


 


 Some valid analysis and inconsistent evaluation of the issue. 


 A limited number of issues raised by the question set are  identified and partially addressed. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 A basic attempt to justify the views given, but they are only partially supported with reason and/or evidence. 


 Basic use of the views of scholars/schools of thought, appropriately and in context. 


 Makes some analysis of the nature of connections between the various elements of the approaches studied 
(within and/or across themes where applicable). 


 Some mainly accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 
 


1 
 


 


 
(1-6 


marks) 


 


 


 A basic analysis and limited evaluation of the issue. 


 An attempt has been made to identify and address the issues raised by the question set.  


 Very limited accuracy within the response, with little coherence, clarity and organisation. 


 Little attempt to justify a view with reasoning or evidence. 


 Little or no use of the views of scholars/schools of thought. 


 Limited analysis of the nature of connections between the various elements of the approaches studied 


(within and/or across themes where applicable). 


 Some use of basic specialist language and vocabulary. 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication.  
 


0  No relevant analysis or evaluation. 
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6. ‘Islam is not represented accurately in Britain today.’ 
 


 Evaluate this view.  [AO2 30] 
 


Candidates could include some of the following, but other relevant points should 
be credited.  


 
This answer can focus on media, politics and general misrepresentation and 
the emergence of Islamaphobia but it can also allow overlap with other areas of 
the Specification such as how Islam may be practised differently due to 
difficulties in marrying it with Western life. 


 


 One line of reasoning could be that the personal challenge of religious self-
discipline: following the Islamic path in the face of Western values means that 
Islam can be misrepresented. For example, the Islamic community may not be as 
tightly bound together in Britain as it is elsewhere in Muslim countries. 


 In support of this evidence may be resented from: the incompatibility of some 
values that may vary amongst Muslims such as the debate about a generation 
gap between older more traditional Muslims and younger Muslims who may 
adopt more Western values; the disparities between Islamic family life and 
Western laws and traditions; the issues of modesty, dress and religious 
expression; and, the conflicts and challenges within education and the debates 
about Islamic Faith Schools. 


 A different line of reasoning would be the examples from the media (news, films, 
internet) not just within Britain but influences from outside of Britain from 
throughout the world that may affect British perspectives on Islam. There is much 
evidence that can be presented but the obvious reference to ‘recruitment’ of 
young British Muslims is a typical example that simply overshadows at best and 
at worst completely ignores any positives of Muslim youth culture in Britain. 


 It could be argued that the media tend to focus too much on the extremes of 
‘Shari’a Law’ in some countries with extreme examples used from outside of 
Britain to then present as ‘typically’ Islamic which is obviously a 
misrepresentation. For example issues of education, the treatment of women 
concerning the veil and hijab; terrorist groups that are portrayed as ‘Islamic’; and 
reference to jihad in its lesser sense only. 


 However, it could be argued that in response to this there has been a surge in 
work and research done in the academies. The best example is the Centre for 
the Study of Islam in the UK set up at the University of Cardiff. In support of 
this are the very many recent influential books on understanding Islam in 
contemporary society. 


 Another argument that Islam is well presented is the role of the Muslim Council of 
Britain who influence RE in schools and promote inter-faith dialogue. They openly 
condemn violence and promote of ‘Islam’ as the way of peace, compassion and 
charity. This gives a more positive portrayal of the Muslim ummah as a world-
wide community and a respect for family values and the idea of the ummah. 


 It could also be argued that recent TV documentaries have actually helped to 
promote an understanding of the great variety within Islam, such as the exercise 
of 10 Muslims all with different beliefs and values living in a hours together for a 
week offering a more sober and ‘real’ version of Islam in Britain. 


 
Overall, candidates should engage with the debate and come to a 
substantiated evaluation regarding the issue raised. 
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Unit 3 Option B – A Study of Islam 


Section A questions test your knowledge and understanding of religion and belief.


Section B questions test your skills of analysis and evaluation, with regards to aspects of and 
approaches to religion and belief.


Section A


Answer one question from this section.


Either,


[30]1. Explain Muslim understandings of jihad (struggle).
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